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Thi Thu Phuong Do (Vietnam), The Tuan Tran (Vietnam), Nguyen Thi Diep (Vietnam)

DETERMINANTS OF LECTURER
QUALITY IN VIETNAMESE PUBLIC
UNIVERSITIES: EVIDENCE FROM
A QUANTITATIVE ASSESSMENT
ALIGNED WITH AUN-QA
STANDARDS

Abstract

This study investigates the influence of institutional and individual factors on lecturer
quality within Vietnamese public universities under the AUN-QA framework. A quan-
titative cross-sectional survey was conducted with 310 full-time lecturers from five

universities in Vietnam between January and March 2025. The study assessed seven

factors: pedagogical competence, professional competence, technological competence,
professional development policy, human resource management policy, organizational

culture, and facilities, using validated Likert-scale instruments. The results reveal that

all seven factors significantly affect lecturer quality, with pedagogical competence and

human resource management policy being the strongest predictors. Specifically, peda-
gogical competence (p = 0.358, p < 0.001) and human resource management policy (

= 0.229, p < 0.001) contributed most to improving lecturer performance. These find-
ings suggest that enhancing teaching capabilities and supporting lecturers through ef-
fective human resource management policies are crucial for improving academic qual-
ity. The study also highlights the importance of aligning institutional support systems

and strategic policies to meet AUN-QA standards. Practical implications are provided

for policy reform and institutional capacity-building, aiming to foster continuous im-
provement in higher education quality in Southeast Asia.

Keywords lecturer quality, pedagogical competence, higher
education, AUN-QA standards, Vietnam universities
JEL Classification 123,]24, 015

INTRODUCTION

The rapid transformation of higher education in Southeast Asia,
driven by regional integration, digitalization, and global bench-
marking initiatives, has intensified the demand for quality assur-
ance in academic institutions. Within this context, ensuring lec-
turer quality has emerged as a strategic imperative for universities
aiming to enhance teaching effectiveness, research output, and in-
stitutional reputation. The academic workforce plays a central role
in shaping student learning outcomes, fostering innovation, and
advancing national development goals.

In Vietnam, significant investments have been made in expanding the
higher education sector, yet disparities persist in terms of pedagogi-
cal competence, professional development, and institutional support
mechanisms. These gaps are particularly critical as Vietnamese uni-
versities pursue regional accreditation under the ASEAN University
Network - Quality Assurance (AUN-QA) framework, which em-
phasizes multi-dimensional criteria for assessing academic staff. The
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AUN-QA Version 4.0 explicitly highlights lecturers’ teaching competence, research involvement, and
engagement with institutional goals as core quality indicators.

Despite the growing application of quality assurance models in Vietnam, there is a lack of empirical evi-
dence identifying the specific institutional and individual drivers that influence lecturer performance.
Much of the existing literature remains conceptual or limited in scope, focusing on isolated factors such
as teaching methodology or faculty workload. This fragmented understanding limits the ability of poli-
cymakers and university administrators to implement evidence-based reforms that align with regional
standards.

This study addresses this gap by examining lecturer quality as a multi-factorial construct influenced by
both personal competencies and organizational support systems. The research contributes to ongoing
discourse on higher education quality enhancement and responds to the urgent need for data-driven

strategies to improve faculty performance in line with AUN-QA expectations.

1. LITERATURE REVIEW

AND HYPOTHESES

University lecturers are widely regarded as the cor-
nerstone of higher education institutions. Beyond
delivering subject knowledge, they shape students’
intellectual development, foster research skills,
and contribute to the advancement of academic
disciplines. The role of lecturer is no longer lim-
ited to teaching; it also encompasses research, aca-
demic advising, curriculum design, and adminis-
trative participation (Umukoro & Omade, 2022).
This multi-dimensional nature of academic work
reflects the increasing complexity of modern high-
er education systems and the rising expectations
placed on faculty members (Neumann, 2009).

Teaching remains a central responsibility, requiring
pedagogical expertise, communication skills,and the
ability to motivate diverse learners (Osayomwanbor,
2024; Pham & Nguyen, 2023). At the same time,
lecturers are expected to conduct research, pub-
lish scholarly work, and contribute to institutional
knowledge production (Davidovitch & Cohen, 2024;
Garcia-Gallego et al., 2015). Additionally, many fac-
ulty members serve in various administrative roles
— from departmental coordination to quality assur-
ance committees — which demand leadership, policy
familiarity, and time management (Kenny & Fluck,
2021; Avramovié, 2024). While these tasks are es-
sential to academic excellence, balancing them is be-
coming increasingly challenging.

Recent studies highlight the mounting pressures
on lecturers due to increased workload, limited
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professional development opportunities, and ris-
ing expectations in teaching and research outputs.
These factors contribute to fatigue, reduced job
satisfaction, and in some cases, declining perfor-
mance (Tsotetsi & Onaolapo, 2024; Weenink et al.,
2023). Against this backdrop, a critical concern
emerges: Is lecturer quality being effectively sus-
tained under such demands?

This concern is particularly relevant in the context
of regional quality frameworks such as the ASEAN
University Network Quality Assurance (AUN-QA).
The AUN-QA framework defines lecturer quality
not solely in terms of credentials or teaching hours,
but through a multidimensional lens — encompass-
ing pedagogical competence, subject-matter ex-
pertise, technological literacy, professional engage-
ment, and institutional alignment (AUN-QA, 2020;
Ong, 2017). From this perspective, lecturer quality
is both an individual and systemic matter, shaped
by institutional policies, training support, work en-
vironment, and leadership culture.

However, in the context of public universities in
Vietnam, current studies have yet to provide a
comprehensive view of the integration between in-
dividual and organizational factors in enhancing
lecturer quality. This gap is what our study aims
to fill, while also providing recommendations for
improving lecturer quality in Vietnamese univer-
sities according to AUN-QA standards.

In recent years, the importance of lecturer quality

in higher education has gained increasing atten-
tion, particularly in light of the growing expecta-
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tions placed on lecturers. Research indicates that
lecturer quality is influenced by various factors,
both individual and organizational, which col-
lectively contribute to the overall effectiveness of
teaching and learning. To comprehensively un-
derstand how these factors interact, it is essential
to break them down into three key groups: indi-
vidual competencies, organizational support, and
work environment.

The first group of factors focuses on the personal
competencies of lecturers, which include pedagog-
ical competence, professional expertise, and tech-
nological literacy. Pedagogical competence refers
to a lecturer’s ability to design and deliver effective
teaching and learning experiences, encompassing
essential skills such as lesson planning, classroom
management, and the application of appropriate
teaching methods. Studies show that lecturers
with strong pedagogical competencies are bet-
ter equipped to bridge learning gaps and improve
student outcomes (Moriera et al., 2022; Hung,
2023). A key model in this area is the TPACK
(Technological Pedagogical Content Knowledge),
which highlights the integration of technology in-
to teaching practices. This model emphasizes that
effective lecturers must combine subject matter
expertise with both technological and pedagogical
skills (Fajaria et al., 2023; Thinh, 2024). However,
it is important to note that pedagogical compe-
tence alone is insufficient. Lecturers must also
focus on professional guidance, assessment meth-
ods, and student support to ensure high-quality
learning outcomes (Bagonza & Kaahwa, 2024;
Rianti & Salsabilah, 2024). Therefore, the need for
continuous professional development programs to
enhance pedagogical skills is critical.

In addition to pedagogical competence, profes-
sional competence plays a pivotal role in lecturer
quality. Defined as subject-matter expertise and
the ability to apply this knowledge in teaching
and research, professional competence directly
impacts students’ understanding and engage-
ment (Rianti & Salsabilah, 2024; Moriera et al.,
2022). Lecturers who possess deep knowledge of
their subject matter are more effective in foster-
ing student learning and increasing satisfaction
(Bagonza & Kaahwa, 2024; Pavlova & Semenova,
2024). However, professional competence ex-
tends beyond subject knowledge. It also includes
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the ability to adapt to changing educational de-
mands, engage in research, and contribute to the
academic community (Ninh, 2023; Hatta, 2024).
Institutions that prioritize professional develop-
ment opportunities, such as research grants and
certifications, are more likely to cultivate lectur-
ers with high levels of professional competence
(Nurdin et al., 2024).

As education increasingly shifts toward digital
platforms, technological competence has become
a crucial factor in determining lecturer quality.
Lecturers must be skilled at utilizing digital tools,
online platforms, and multimedia resources to en-
hance teaching and learning (Zhang & Wu, 2025;
Huynh et al., 2024). The DigCompEdu frame-
work identifies key dimensions of digital compe-
tence, including professional engagement, digi-
tal resource management, and the ability to help
learners develop digital skills (Dang et al., 2024).
Research has shown that lecturers with strong
technological competence are better equipped to
address the challenges posed by digital education,
such as enhancing student engagement and en-
suring accessibility to resources (Suherman et al,,
2024). However, it is important to recognize that
institutional support is equally crucial in develop-
ing technological competence. Access to training
programs and quality ICT facilities plays a key role
in equipping lecturers with the necessary tools to
succeed in a digital learning environment (Fajaria
et al., 2023; Budi et al., 2024).

The second group focuses on organizational sup-
port, which includes policies related to profession-
al development and human resource management.
These policies play a crucial role in enhancing lec-
turer quality by providing the necessary resources
and opportunities for growth and improvement.
Professional development policies, for example,
are fundamental in ensuring that lecturers have
access to continuous learning opportunities, such
as workshops, certifications, and research grants
(Ninh, 2023). These opportunities enable lectur-
ers to improve their teaching performance, which
in turn positively impacts the overall quality of
education. Research has shown that certification
policies, for instance, significantly enhance lec-
turers’ teaching effectiveness, helping them stay
current with the latest teaching methods and ac-
ademic trends (Nurdin et al., 2024). Institutions
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that prioritize professional development are more
likely to foster a culture of adaptability, innova-
tion, and commitment to excellence among their
lecturers (Budi et al., 2024; Moriera et al., 2022).
Furthermore, encouraging lecturers to engage in
professional activities outside the campus, such as
attending conferences or participating in commu-
nity service, can further improve their skills and
competencies, enriching both their professional
lives and the quality of education they provide
(Sihotang & Murniarti, 2024).

In parallel with professional development, effective
human resource management (HRM) policies are
essential for attracting, retaining, and developing
high-quality lecturers. These policies should focus
not only on recruitment and performance evalua-
tion but also on providing career advancement op-
portunities (Budi et al., 2024). Performance mea-
surement frameworks that incorporate leadership
behavior and organizational culture are particu-
larly useful in evaluating lecturer effectiveness
and ensuring alignment with institutional goals
(Srinadi et al., 2024). Moreover, HRM policies that
promote a work-life balance, job satisfaction, and
professional growth contribute significantly to en-
hancing lecturers’ commitment and performance.
When institutions align their HRM policies with
strategic goals, they create an environment where
lecturers are motivated, engaged, and committed
to fostering a culture of excellence and innovation
(Zulpikar et al., 2024).

The third group of factors influencing lecturer
quality focuses on the work environment, which
includes both organizational culture and the avail-
ability of infrastructure. A positive organization-
al culture plays a crucial role in shaping lecturer
quality by fostering collaboration, innovation, and
a commitment to quality education (Anwar et al.,
2024). Research has shown that lecturers work-
ing in institutions with a strong, supportive cul-
ture are more likely to demonstrate high levels of
professional commitment and performance, thus
contributing to improved educational outcomes
(Hatta, 2024). Leadership is a key component of
organizational culture, and visionary leadership
that promotes a culture of quality and innova-
tion can significantly enhance lecturers’ roles in
quality assurance and student learning (Sihotang
& Murniarti, 2024; Tran & Do, 2020). Institutions
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that encourage open communication, teamwork,
and professional growth create an environment
that is conducive to lecturer development, ulti-
mately fostering a culture of excellence within the
institution (Zulpikar et al., 2024).

In addition to organizational culture, the qual-
ity of facilities and infrastructure is also a critical
factor in lecturer effectiveness. Access to modern
classrooms, libraries, laboratories, and digital re-
sources enables lecturers to deliver high-quality
instruction and engage students effectively (Ninh,
2023). Research has highlighted that the availabil-
ity of quality learning resources directly impacts
the quality of learning outcomes, particularly in
fields such as vocational education (Suyatmo et al.,
2024). However, disparities in infrastructure, par-
ticularly in resource-constrained institutions, can
present significant challenges. Ensuring equitable
access to these essential facilities is vital for main-
taining high lecturer quality and ensuring student
success (Khoa et al., 2025).

In summary, lecturer quality is shaped by a com-
plex interplay of individual competencies, orga-
nizational support, and the work environment.
Previous studies have emphasized the importance
of various factors, such as pedagogical compe-
tence, professional expertise, and technological
literacy, while also recognizing the significant role
of institutional support through professional de-
velopment policies and human resource manage-
ment. Additionally, the work environment, in-
cluding organizational culture and the availability
of modern facilities, has a substantial influence on
lecturer effectiveness and academic performance.
However, there remains a gap in understanding
how these factors interact and collectively con-
tribute to lecturer quality, particularly within the
context of public universities in Vietnam and in
alignment with AUN-QA standards.

This study aims to explore the relationship be-
tween individual, organizational, and environ-
mental factors and their impact on lecturer qual-
ity in Vietnamese public universities, with a par-
ticular focus on how these factors align with the
requirements of AUN-QA accreditation. Based
on the above theoretical foundation and empiri-
cal evidence, the study proposes the following
hypotheses:
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HI:  Pedagogical competence has a positive influ-
ence on lecturer quality.

H2: Professional competence positively affects
lecturer quality.

H3: Technological competence has a positive in-
fluence on lecturer quality.

H4:  Organizational culture positively affects lec-
turer quality.

H5:  Facilities and infrastructure have a positive
influence on lecturer quality.

H6: Professional development policies positively
affect lecturer quality.

H7:  Human resource management policies posi-
tively influence lecturer quality.

2. METHODS

This study adopted a quantitative research ap-
proach using a structured questionnaire to exam-
ine the influence of institutional and individual
factors on lecturer quality in Vietnamese public
universities, particularly in the context of AUN-
QA accreditation. The data were collected between
January and March 2025 from five public univer-
sities in different regions of Vietnam. A total of
310 valid responses were obtained from full-time
lecturers with at least one year of teaching expe-
rience. Respondents came from various academ-
ic disciplines, ranks, and institutional types, re-
flecting the diversity of the lecturer population in
these universities. The selection of universities was
based on their active engagement in quality assur-
ance practices and strategic plans for regional ac-
creditation, ensuring a robust sample representing
institutions striving to meet AUN-QA standards.

The questionnaire was developed based on prior
research and frameworks such as the AUN-QA
Version 4.0 framework. It consisted of items mea-
suring seven independent variables (pedagogical
competence, professional competence, technolog-
ical competence, professional development policy,
HRM policy, organizational culture, and facilities
and infrastructure) and one dependent variable:
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lecturer quality. All items were rated on a 5-point
Likert scale ranging from 1 (strongly disagree) to
5 (strongly agree). The survey instrument was re-
viewed by three experts in higher education and
pilot-tested with 30 lecturers to ensure clarity and
relevance. The final version demonstrated good re-
liability across constructs, with Cronbach’s alpha
values exceeding 0.7.

Pedagogical Competence (NLSP) was assessed us-
ing four items adapted from Rubeba (2025) and
Hoang (2024). Also, Professional Competence
(NLCM) was measured with five items based
on Narmaditya et al. (2024) and Hoang (2024).
Technological Competence (NLCN) is ground-
ed in Rubeba (2025). Professional Development
Policy (PTCM) was measured through four items
adapted from Trung et al. (2021). Human Resource
Management Policy (NLL) was assessed using four
items from Nguyen (2023). Organizational Culture
(VHTC) was measured using five items from
Hiswara et al. (2023). Facilities and Infrastructure
(CSVC) were assessed with four items adapted
from Kustra (2014). Finally, Lecturer Quality
(CLGV) is the dependent variable based on Trung
et al. (2021). Each scale demonstrated conceptual
alignment with the AUN-QA quality framework,
enabling robust analysis of the factors influenc-
ing lecturer quality in Vietnam’s higher education
context.

In terms of respondent characteristics, as shown
in Table 1, the sample included a balanced repre-
sentation of genders, with 67.7% of the respondents
being female and 32.3% male. The lecturers’ expe-
rience varied significantly: more than half (52.3%)
had fewer than five years of teaching experience,
while only 3.9% had 15 years or more. Regarding
qualifications, the majority of respondents (82.6%)
held a master’s degree, with a smaller proportion
(14.2%) holding a PhD. In terms of academic roles,
89.4% of the participants were lecturers, with a
smaller proportion serving in leadership positions
such as heads or vice heads of departments or fac-
ulties. These characteristics are important as they
reflect the diversity of perspectives and experiences
among the respondents, which enriches the analy-
sis of how different factors influence lecturer quality.

Data were analyzed using SPSS version 26.
Descriptive statistics were used to profile the
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sample. Multiple linear regression analysis was
employed to test the relationships between the
seven independent variables and lecturer quality.
Assumptions of linearity, homoscedasticity, mul-
ticollinearity, and normality were tested and met.
Variance Inflation Factor (VIF) values were all be-
low 10, indicating no multicollinearity issue. The
regression model was used to identify the most
significant predictors and the proportion of vari-
ance explained in lecturer quality.

Participation in the study was voluntary, and re-
spondents were informed of their rights to confi-
dentiality and anonymity. No identifying personal
information was collected. The research protocol
was approved by the institutional ethics commit-
tee of the University of Transport Technology, and
all procedures adhered to national and institu-
tional ethical standards.

Table 1. Respondents’ demographic profile
(N =310)

Demographics Groupings Frequency L%
 Male © 100 {323
Gender ,,,,,,,,
female .. e 210 3BT
Unders . LoA82 foa23
5-9 84 27.1
Tenure (years) ,,,,,,,, A
1014 . 521168
;15and above A2 132
A Master ... 2560826
Highest PhD 44 14.2
qualifications  Eeen SOOI OSSR SOt oeetBO
1 Other A0 32
Lecturer .. W27 LB
i Head/Vice head of
Positions held subject 18 ; 58 o
Head/Vice head of 15 48
faculty
3. RESULTS

Table 2 summarizes the mean scores, standard
deviations, and Cronbach’s alpha values for the
eight constructs measured in the study. All items
were rated on a 5-point Likert scale (1 = Strongly
Disagree, 5 = Strongly Agree). The results indi-
cate that Pedagogical Competence (M = 4.075)
was rated highest among the independent vari-
ables, followed by HRM Policy (M = 3.723). The
lowest mean score was found for Professional
Development Policy (M = 3.471). The dependent
variable, Lecturer Quality, had a mean score of

http://dx.doi.org/10.21511/kpm.09(2).2025.18
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3.590. All constructs demonstrated satisfactory in-
ternal consistency, with Cronbach’s alpha values
ranging from 0.737 to 0.890. These descriptive re-
sults reflect a generally positive perception among
lecturers regarding their own competencies and
institutional support, while also highlighting ar-
eas for development, particularly in professional
development and organizational culture.

Table 2. Descriptive statistics and reliability
of constructs

Scales

Pedagog'i‘cal Competence (N LSE‘)
Professignal Competence (NLCM)

Technol'ggical Competence (NLQN)

Professional Development Policy (PTCM)  0.880 - 3471 0.798
HRM Pq‘l'i‘cy (NLL)
Organizational Culture (VHTC)
Facilitieé::and Infraé{ructure (CSS/C)
Lecturer Quality (CLGV)

To assess the reliability of the measurement scales
used in this study, Cronbach’s alpha was calcu-
lated for each of the eight constructs. The results
indicated that all scales demonstrated acceptable
to excellent internal consistency, with alpha coef-
ficients ranging from 0.737 to 0.890. According to
Nunnally and Bernstein (1994), a value of 0.70 or
higher is generally considered acceptable for social
science research. The constructs with the highest
reliability were Organizational Culture (o = 0.890)
and Facilities and Infrastructure (a = 0.889), re-
flecting strong consistency in participants’ re-
sponses concerning institutional environmental
factors. Although Technological Competence had
the lowest alpha value (a = 0.737), it still met the
minimum threshold for internal reliability, indi-
cating stable measurement across its items.

Construct validity was examined through ex-
ploratory factor analysis (EFA), using principal
component extraction with Varimax rotation.
The Kaiser-Meyer-Olkin (KMO) measure of sam-
pling adequacy was above 0.80, and Bartlett’s
test of sphericity yielded a significant result (p <
0.001), confirming the suitability of the data for
factor analysis. All item loadings exceeded the
recommended value of 0.60, and no substantial
cross-loadings were observed. This factor struc-
ture was consistent with the theoretical con-
structs proposed in the research model, thus sup-
porting both convergent and discriminant valid-
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ity. The EFA results demonstrate that the mea-
surement items adequately captured the intended
latent variables, providing a sound foundation
for subsequent hypothesis testing and structural
analysis.

To explore the relationships between the inde-
pendent variables and the dependent variable, a
Pearson correlation analysis was conducted. This
preliminary analysis provided insights into the
strength and direction of the linear associations
among the study constructs.

The results indicated that all independent variables
were positively and significantly correlated with
Lecturer Quality at the 0.01 significance level, sug-
gesting that increases in each factor are generally
associated with higher levels of perceived lecturer
quality. Among them, Pedagogical Competence
exhibited the strongest correlation with Lecturer
Quality (r = 0.594), underscoring the essential
role of instructional ability in shaping perceived
teaching effectiveness. This was followed by HRM
Policy (r = 0.466), Technological Competence (r =
0.415), and Professional Development Policy (r =
0.415), suggesting that institutional support mech-
anisms and digital proficiency are also influential.
Meanwhile, Professional Competence (r = 0.366),
Organizational Culture (r = 0.381), and Facilities
and Infrastructure (r = 0.284) showed moder-
ate yet statistically significant relationships with
Lecturer Quality.

The correlation matrix also revealed that multicol-
linearity was not a concern in the dataset, as none
of the correlations among independent variables
exceeded the threshold of 0.80 (Gujarati & Porter,
2009). This finding supports the suitability of the
data for subsequent multiple regression analysis.

Overall, the results provide preliminary support
for the hypothesized model, in which each of the
seven independent variables contributes posi-
tively to explaining variation in lecturer quality.
A detailed examination of these effects through
regression analysis is presented in the following
section.

To test the proposed hypotheses (HI-H7) and

determine the extent to which each inde-
pendent variable influences Lecturer Quality
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(CLGV), a multiple linear regression analy-
sis was conducted. The regression model in-
cluded all seven predictors: Pedagogical
Competence (NLSP), Professional Competence
(NLCM), Technological Competence (NLCN),
Professional Development Policy (PTCM), HRM
Policy (NLL), Organizational Culture (VHTC),
and Facilities and Infrastructure (CSVC).

The overall model was statistically significant (p
< 0.001), indicating a good fit to the data. The
model’s explanatory power was substantial,
with an R? of 0.609, meaning that 60.9% of the
variance in Lecturer Quality could be explained
by the combined effects of the seven indepen-
dent variables.

All predictors were found to be statistically
significant (p < 0.05), thereby supporting all
seven hypotheses. Among them, Pedagogical
Competence (f = 0.358, p < 0.001) showed the
strongest influence on Lecturer Quality, fol-
lowed by HRM Policy (p = 0.229, p < 0.001) and
Professional Competence (p = 0.196, p < 0.001).
These results underscore the importance of both
individual lecturer capacity and institutional
support mechanisms in determining lecturer
effectiveness. Other variables also contribut-
ed meaningfully to the model: Technological
Competence (f = 0.178, p < 0.001), Professional
Development Policy (B = 0.176, p < 0.001),
Organizational Culture (B = 0.140, p < 0.001),
and Facilities and Infrastructure (f = 0.093,p =
0.014). Although the standardized effect sizes of
the latter were lower, their significance affirms
their relevance within a comprehensive quality
assurance strategy.

Furthermore, multicollinearity diagnostics
confirmed the absence of collinearity problems.
All tolerance values were above 0.80, and vari-
ance inflation factor (VIF) values ranged from
1.099 to 1.221, well below the common threshold
of 10 (Hair et al., 2010).

These findings affirm that the proposed concep-
tual model is both statistically robust and theo-
retically grounded. A summary of the regres-
sion results is provided below.

http://dx.doi.org/10.21511/kpm.09(2).2025.18



Table 3. Summary of multiple regression results
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Variable Standardized Beta (B) p-value Hypothesis
Pedagogical Competence (NLSP) ... <0001 Supported (H1)
Professional Competence (NLCM) <0.001 Supported (H2)
Technological Competence (NLCN). . <0 M)
Professional Development Policy (PTCM) <00 H4)
HRM Policy (NLL) <0.001 Supported (H5)
Organizational Culture (VHTC) . <0001 . Supported (HE)
Facilities and Infrastructure (CSVC) 0.014 __Supported (H7)

Model R?

4. DISCUSSION

The findings of this study provide empirical evi-
dence that both individual competencies and in-
stitutional mechanisms significantly influence
lecturer quality in the context of Vietnamese
higher education, particularly as universities
pursue regional accreditation under AUN-QA.
Among the seven factors examined, pedagogi-
cal competence emerged as the strongest predic-
tor of lecturer quality, underscoring the central
role of teaching ability in shaping academic per-
formance. This result aligns with prior research
suggesting that effective pedagogy, including
appropriate methods and learner-centered ap-
proaches, directly enhances student engage-
ment and learning outcomes (Moriera et al.,
2022; Hung, 2023).

Human resource management (HRM) policies
were also found to have a substantial effect. This
suggests that transparent recruitment practic-
es, performance-based evaluation systems, and
structured career development plans contribute
meaningfully to academic staff performance.
This finding supports earlier work by Budi et
al. (2024) and Srinadi et al. (2024), who empha-
sized the role of HRM alignment in institution-
al quality culture.

Professional development policy was another
significant driver, reinforcing the argument
that universities must provide ongoing learn-
ing opportunities for faculty to remain effective
and adaptive. This includes not only training
workshops and academic conferences but also
incentives for research participation and inter-
national collaboration. These findings resonate
with Nurdin et al. (2024), who noted that pro-
fessional development correlates strongly with
teaching innovation and academic productivity.

http://dx.doi.org/10.21511/kpm.09(2).2025.18

Interestingly, while technological competence had
a positive and significant effect on lecturer quality,
its influence was moderate compared to the more
traditional competencies. This may reflect differ-
ing levels of digital readiness across institutions or
challenges in integrating technology beyond basic
use. Still, the result highlights the growing im-
portance of digital tools in higher education and
supports calls for broader digital transformation
strategies (Zhang & Wu, 2025; Dang et al., 2024).

Professional competence and organizational cul-
ture also demonstrated significant but smaller ef-
fects. The moderate impact of professional com-
petence may be attributed to its indirect role—
supporting research and knowledge depth more
than direct teaching performance. The relatively
weaker effect of organizational culture could sug-
gest that while institutional values matter, their
influence may be more nuanced and long-term.

Contrary to expectations, facilities and infra-
structure did not have a statistically significant ef-
fect on lecturer quality in the regression model,
despite showing positive correlations. This result
may indicate that lecturers can maintain perfor-
mance even under limited resource conditions or
that infrastructure alone does not directly trans-
late into quality teaching without being coupled
with training and policy support.

Collectively, these findings confirm that enhanc-
ing lecturer quality requires a balanced approach
- addressing both individual skillsets and system-
ic enablers. While teaching competence remains
paramount, universities must also invest in insti-
tutional policies that create supportive environ-
ments for faculty growth. In the context of AUN-
QA, where lecturer quality is assessed through
multifaceted indicators, such an integrated strat-
egy is particularly crucial.
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CONCLUSION

This study sought to explore how both institutional conditions and individual lecturer competencies
influence academic quality in Vietnamese public universities. Grounded in the AUN-QA framework,
the research provided a multi-dimensional view of lecturer quality, beyond traditional measures such
as qualifications or seniority.

The findings reveal that pedagogical competence remains the most influential factor, followed by HRM
policies and professional development support. These results highlight the importance of not only
equipping lecturers with the necessary teaching skills but also embedding them in supportive institu-
tional environments. While other factors, such as technological competence and organizational culture,
also contribute, their impact appears more context-dependent and may vary across institutions.

From a policy perspective, the study reinforces the need for universities pursuing accreditation to pri-
oritize both faculty development and structural enablers. Academic quality cannot be achieved through
individual effort alone; it must be cultivated through comprehensive systems that recognize, support,
and sustain lecturer performance.

Future studies could expand on these findings by employing longitudinal methods or comparative anal-
ysis across countries within the ASEAN region. In addition, further research could explore how student
learning outcomes mediate the relationship between lecturer quality and institutional effectiveness un-
der quality assurance frameworks like AUN-QA.

AUTHOR CONTRIBUTIONS

Conceptualization: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Formal analysis: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Investigation: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Methodology: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Resources: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.

Software: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.

Supervision: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Validation: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Visualization: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.

Writing - original draft: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.
Writing - review & editing: Thi Thu Phuong Do, Nguyen Thi Diep, The Tuan Tran.

REFERENCES

1.  Anwar, S., Utaminingsih, S., Bien,

J. K. C., & Nurlaili, L. (2024). The
influence of quality of work life
and organizational culture on
lecturers’ professional commit-
ment. Lentera Pendidikan, 27(1),
207-221. https://doi.org/10.24252/
1p.2024v27n1il3

Asean University Network
Quality Assurance (AUN-QA).
(2020). Guide to AUN - QA
assessment at institutional level,
version 4.0. ASEAN University

270

Network. Retrieved from https://
www.aunsec.org/application/
files/2816/7290/3752/Guide_to_
AUN-QA_Assessment_at_Pro-
gramme_Level_Version_4.0_4.pdf

Avramovié, A. (2024). Great
Expectations: Change and Con-
tinuity in Academic Roles and
Tasks. Scandinavian Journal of
Public Administration. https://doi.
org/10.58235/sjpa.2024.13153

Bagonza, G., & Kaahwa, Y. T.
(2024). Lecturers’ Professional

Competencies that Enhance
University Students’ Expectations
about the Quality of Univer-

sity Education in Uganda. The
Uganda Higher Education Review
Journal, 12(1), 58-73. https://doi.
org/10.58653/nche.v12il.5

Budi, A., Goh, T. S., Prawiyogi,
A. G., Zebua, S., Khanna, G., &
Daeli, O. P. (2024). Implementing
Technology to Develop Lecturer
Competencies from a Human Re-
source Management Perspective.

http://dx.doi.org/10.21511/kpm.09(2).2025.18



10.

11.

12.

2024 3rd International Conference
on Creative Communication and
Innovative Technology (ICCIT)
(pp. 1-7). Tangerang, Indone-

sia. https://doi.org/10.1109/ic-
cit62134.2024.10701193

Dang, T. D., Phan, T. T., Vu, T. N.
Q., La, T. D., & Pham, V. K. (2024).
Digital Competence of Lecturers
and Its Impact on Student Learn-
ing Value in Higher Education.
Heliyon, 10(17), e37318. https://
doi.org/10.1016/j.heliyon.2024.
e37318

Davidovitch, N., & Cohen, E.
(2024). Administrative roles in
academia - potential clash with
research output and teaching
quality? Cogent Education, 11(1).
https://doi.org/10.1080/233118
6x.2024.2357914

Do, Q. H., Tran, V. T., & Tran,

T. T. (2024). Evaluating lecturer
performance in Vietnam: An ap-
plication of fuzzy AHP and fuzzy
TOPSIS methods. Heliyon, 10(11),
€30772. https://doi.org/10.1016/j.
heliyon.2024.e30772

Fajaria, N. H., Budiningsih, L,
Avyun, Q.,, & Fahrudin, M. (2023).
Evaluation Research on Lectur-
ers’ Pedagogical Competence

of UIA. RSF Conference Series:
Business, Management and Social
Sciences, 3(2), 58-65. https://doi.
org/10.31098/bmss.v3i2.651

Garcia-Gallego, A., Georgantzis,
N., Martin-Montaner, J., & Pérez-
Amaral, T. (2015). (How) Do
research and administrative duties
affect university professors teach-
ing. Applied Economics, 47(45),
4868-4883. https://doi.org/10.1080
/00036846.2015.1037438

Hair, J., Black, W,, Babin, B., &
Anderson, R. (2010). Multivari-
ate Data Analysis. Prentice-Hall.
Retrieved from https://www.
drnishikantjha.com/papersCol-
lection/Multivariate%20Data%20
Analysis.pdf

Hatta, M. (2024). Impact on
Transformational, Professional
Leaders and Work Discipline on
Lecturer Performance Through
Organizational Commitment of
Private University at LLDIKTI
Region IX. Qalamuna: Jurnal Pen-
didikan, Sosial Dan Agama, 14(1),

http://dx.doi.org/10.21511/kpm.09(2).2025.18

13.

14.

15.

16.

17.

18.

Knowledge and Performance Management, Volume 9, Issue 2, 2025

901-914. https://doi.org/10.37680/
qalamuna.v14i1.5057

Hiswara, A., Sawitri, N. N., Hapzi,
H., & Rony, Z. T. (2023). Lecturer’s
Performance in Java Island in Re-
view of and Lecturer Performance
in Review of Organizational Cul-
ture, Management Effectiveness
and Organizational Commitment.
West Science Interdisciplinary Stud-
ies, 1(11), 1133-1145. https://doi.
org/10.58812/wsis.v1i11.395

Hoang, T. T. (2024). Constructing
evaluation criteria for university
lecturers’ competencies: Mea-
sures to enhance the quality of
faculty at Tan Trao University,
Tuyen Quang Province, Viet-
nam. International Journal of
Multidisciplinary Research and
Growth Evaluation, 5(3), 39-43.
https://doi.org/10.54660/.ijm-
rge.2024.5.3.39-43

Hung, M. A. H. M. (2023). Quality
Assurance of the Aun-Qa Stan-
dards Training Program for the
Training Majors in Vietnam Today.
International Journal of Social
Science and Education Research
Studies, 3(9), 1877-1882. https://doi.
org/10.55677/ijssers/v03i9y2023-14

Huynh, V.-S., Pham, H. T, &
Nguyen, M.-H. T. (2024). Per-
ceived Changes to Quality Assur-
ance after AUN-QA Programme
Assessment: Voices of Quality
Assurance Practitioners, Academic
Staff, and Students. International
Journal of Learning, Teaching

and Educational Research, 23(2),
375-401. https://doi.org/10.26803/
ijlter.23.2.18

Kenny, J., & Fluck, A. (2021).
Emerging principles for the alloca-
tion of academic work in universi-
ties. Higher Education, 83, 1371-
1388. https://doi.org/10.1007/
S10734-021-00747-Y

Khoa, B. Q, Tu, H. P, Nguyen,
H. T, Anh, D. B. H,, Ngoc, N.
M., Khanh, N. T., & Toai, N. V.
(2025). Factors affecting educa-
tion quality Faculty of Business
Administration at University of
Economic Finance in HCMC.
International Journal of Multidis-
ciplinary Research and Growth
Evaluation, 6(1), 489-500.
https://doi.org/10.54660/.ijm-
rge.2025.6.1.489-500

19.

20.

21.

22.

23.

24.

25.

26.

Kustra, E., Doci, E, Meadows, K.
N., Dawson, D., Hondzel, C. D.,
Goff, L., Wolf, P, Ellis, D., Borin,
P, & Hughes, S. E. (2014). Teach-
ing culture indicators: Enhancing
quality teaching. Retrieved from
https://www.uwindsor.ca/ctl/sites/
uwindsor.ca.ctl/files/teaching_cul-
ture_indicators.pdf

Moriera, M. A., Rumbo Arcas,

B., Gémez Sanchez, T. E, Yanes
Garcia, R., Melero, M. A., de Brito
Cunha, N, D. Viana, M. L, &
Meneses Almeida, M. 1. (2022).
Teachers’ pedagogical competenc-
es in higher education: A system-
atic literature review. Journal of
University Teaching and Learning
Practice, 20(1), 90-123. https://doi.
org/10.53761/1.20.01.07

Narmaditya, B. S., Sahid, S., &
Hussin, M. (2024). The linkage
between lecturer competencies
and students economic behav-
ior: The mediating role of digital
and economic literacy. Social
Sciences ¢ Humanities Open, 10,
100971. https://doi.org/10.1016/].
ssah0.2024.100971

Neumann, A. (2009). Professing
to Learn: Creating Tenured Lives
and Careers in the American
Research University. https://doi.
org/10.14507/ER.V0.1194

Nguyen, T. T. H. (2023). Or-
ganizational Factors Affecting
Lecturer Performance in HEIs in
the Context of Blended Learning:
An Empirical Study in Vietnam.
Journal of Higher Education Policy
and Leadership Studies, 4(4), 32-49.
https://doi.org/10.61186/johe-
pal.4.4.32

Ninh, T. T. K. (2023). Factors
affecting the development of
university lecturers’ competencies.
VNUHCM Journal of Social Sci-
ences and Humanities, 7(3), 2087-
2097. https://doi.org/10.32508/
stdjssh.v7i3.859

Nunnally, J., & Bernstein, 1.
(1994). Psychometric Theory. Ap-
plied Psychological Measurement,
19(3), 303-305. Retrieved from
https://2024.sci-hub.st/4140/22b
b3ccd98aftfa4e86a0997355d8049/
thorndike1995.pdf

Nurdin, N., Said, M., Suseno, 1.,
Noviyanti, R., & Rahmatulloh, R.

27



Knowledge and Performance Management, Volume 9, Issue 2, 2025

27.

28.

29.

30.

31.

32.

(2024). The Influence of Certifica-
tion Policy and Lecturer Teaching
Performance on the Quality of
Education. International Journal
of Multidisciplinary Research

and Analysis, 07(12). https://doi.
org/10.47191/ijmra/v7-i12-45

Ong, C. B.]. (2017). The Impact
of ASEAN University Network-
Quality Assurance (AUN-QA)
Assessment on the Quality of
Educational Programmes, In Tan,
C., & Goh, T. (Eds.), Theory and
Practice of Quality and Reliabil-
ity Engineering in Asia Industry
(pp- 87-97). Springer, Singapore.
https://doi.org/10.1007/978-981-
10-3290-5_8

Osayomwanbor, O. (2024).
Research Output and Effective
Teaching: A Scholarly Discourse
on Lecturer Productivity in
Tertiary Institutions. International
Journal for Research in Applied
Science and Engineering Technol-
ogy, 12(12), 591-596. https://doi.
org/10.22214/ijraset.2024.65649

Pavlova, S., & Semenova, N.
(2024). Main professional compe-
tences of lecturers of educational
organisations of the Ministry of
Internal Affairs of Russia with
different pedagogical activity
experience. Vestnik Sankt-Peter-
burgskogo Universiteta MVD Rossii,
2024(1), 239-249. https://doi.
org/10.35750/2071-8284-2024-1-
239-249

Pham, H. T., & Nguyen, P. V.
(2023). ASEAN quality assurance
scheme and Vietnamese higher
education: a shift to outcomes-
based education? Quality in Higher
Education, 30(2), 285-312. https://
doi.org/10.1080/13538322.2023.2
261974

Rianti, I., & Salsabilah, W. S.
(2024). Literature Review: The
Influence of Lecturer Competence
on Effective Learning. Indonesian
Journal of Education Research, 5(6),
254-259. https://doi.org/10.37251/
ijjoer.v5i6.1190

Rubeba A. M. (2025). Lecturers’
teaching competencies towards
improving teaching and learn-

ing process in universities in
Tanzania: Students’ perspectives.
Heliyon, 11(1), e41683. https://doi.
org/10.1016/j.heliyon.2025.e41683

272

33.

34.

35.

36.

37.

38.

39.

Sihotang, H., & Murniarti, E.
(2024). Strategy to Optimize Qual-
ity Culture to Increase Lecturer’s
Commitment to Implementing
Three Pillars in Higher Education.
International Journal of Scien-

tific Research and Management,
12(8), 3524-3533. https://doi.
org/10.18535/ijsrm/v12i08.e102

Srinadi, N. L. P,, Widhyastuti, L.
P. W,, Hostiadi, D. P,, & Ahmadi,
C. (2024). Lecturer Performance
Measurement Based on Organi-
zational Culture and Leadership
Behavior Analysis Using Pearson
Correlation. Journal of Innovation
in Educational and Cultural Re-
search, 5(1), 131-139. https://doi.
org/10.46843/jiecr.v5i1.1163

Suherman, S., Sukirno, S., Marja-
man, T., Pranyoto, P, Fauzinin-
grum, E., Kundori, K., & Sukrisno,
S. (2024). Digital Competency
Development Among merchant
Vocational Education Lectur-

ers: An Analysis of Personal and
Institutional Factors Influencing
Teaching Effectiveness in Indone-
sian Higher Education. Interna-
tional Journal of Multidisciplinary
Research and Analysis, 07(11).
https://doi.org/10.47191/ijmra/
v7-i11-08

Suyatmo, S., Ekohariadi, E., &
Wardhono, A. (2024). Analysis

of Teaching Quality Factors at
Aviation Vocational Education.
IJORER, 5(3), 561-573. https://doi.
org/10.46245/ijorer.v5i3.577

Thinh, P. V. (2024). Evaluation
of the progress of interna-
tional integration of Vietnamese
higher education: Approach
from quality assurance ac-
tivities. International Journal of
Multidisciplinary Research and
Growth Evaluation, 5(2), 474-
481. https://doi.org/10.54660/.
ijmrge.2024.5.2.474-481

Tran, T. T., & Do, Q. H. (2020).
Factors affecting job motivation
among faculty members: Evidence
from Vietnamese public univer-
sities. Journal of Asian Finance,
Economics and Business, 7(9),
603-611. https://doi.org/10.13106/
JAFEB.2020.VOL7.NO9.603

Trung, N. S., Tuan, T. Q., Huyen,
D.T. T, Ha, T. T. N,, Tuyen, H.
T. M., & Loan, N. T. T. (2021).

40.

41.

42.

43.

44,

Factors Affecting the Quality of
University Lecturers — A Research
Conducted Within the Context of
Vietnam Society. Higher Education
Research, 6(3), 58-62. https://doi.
org/10.11648/j.her.20210603.11

Tsotetsi, C. T., & Onaolapo, A.
(2024). A model to reconstruct
lecturer dilemma in balancing
research and teaching responsibili-
ties: A case of one rural university
in South Africa. Interdisciplinary
Journal of Rural and Commu-

nity Studies, 6(4). Retrieved from
https://doaj.org/article/3887abc64
b254fea88b899e21a17d255

Umukoro, S., & Omade, S. I.
(2022). Evaluation of Teaching Ef-
fectiveness of Lecturers in Univer-
sities in Nigeria: The 360-Degree
Perspectives. Nigerian Academy of
Management Journal, 17(1), 146-
155. Retrieved from https://namj.
tamn-ng.org/index.php/home/
article/view/173

Weenink, K., Aarts, N., & Jacobs, S.
(2023). T need a grant but spend
time on teaching’: how academ-
ics in different positions play out
the teaching-research nexus in
interdependence with their con-
texts. European Journal of Higher
Education, 14(3), 489-507. https://
doi.org/10.1080/21568235.2023.2
221839

Zhang, ]., & Wu, Y. (2025). Impact
of university teachers’ digital
teaching skills on teaching quality
in higher education. Cogent Edu-
cation, 12(1). https://doi.org/10.10
80/2331186x.2024.2436706

Zulpikar, Z., Brahmasari, I. A., &
Ratih, I. A. (2024). Empowering
lecturers: How culture, training,
and rewards drive performance
with Islamic work ethics as the
key. Edelweiss Applied Science

and Technology, 8(6), 7231-7251.
https://doi.org/10.55214/25768484.
v8i6.3559

http://dx.doi.org/10.21511/kpm.09(2).2025.18



	“Determinants of lecturer quality in Vietnamese public universities: Evidence from a quantitative assessment aligned with AUN-QA standards”
	_GoBack

